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Toward an integrative applied
positive psychology

Byron Lee

Introduction

Opver the past 25 years I have been intimately involved in the world of individual and organi-
sational change within a host of different settings and with people from all walks of life; and
during this time in my various roles as counsellor, educator, coach, and facilitator, I have been
privileged to see the amazing capacity for positive human change. My natural curiosity and love
of learning has led me on a lifelong quest to better understand what it is that enables people
to change: from simple behavioural adaptations to major life transformations; from a shift in
attitude to learning a whole new set of skills. The scholarly endeavours of a host of dedicated
researchers that have built up a significant body of knowledge has been impressive; there is such
a wealth of material that it would go far beyond the scope of this chapter to fully explore and do
justice to the richness that is a defining feature of the scholarship of personal and organisational
change. However, within this chapter, based on my years of experience, reflections, conversa-
tions, and explorations, my desire is to contribute to the field of Applied Positive Psychology
(APP) by oftering a series of observations and questions about our awareness and understanding
of human change, and more specifically, how different modes of change might shape the way
positive psychology is applied in practice.

Importantly, within the field of applied positive psychology itself, we appear to be mov-
ing into a new phase of development. For example, the emergence of “Second wave positive
psychology” (SWPP; Lomas & Ivtzan, 2015) has provided a response to criticisms of early
adopters of APP, recognising the need to consider both the positive and negative aspects of life,
and so move towards a more balanced approach to what makes life worth living. These kind of’
developments open up exciting new possibilities, showing how APP can continue the move-
ment toward real-world relevance and practice. To support this ongoing journey toward the
practical application of wellbeing theories and constructs, APP will need to be equipped to
respond to increasingly complex real world problems, and become a mature area of practice able
to respond with nuanced strategies accessible and relevant to the wellbeing of an increasingly
diverse and interconnected world. Therefore, this chapter will also explore the ways applied
positive psychology might develop in response to an ever changing world, and how broadening
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the boundaries of current approaches to applying positive psychology might support the ongo-
ing development of an inclusive and pluralistic applied positive psychology that can contribute
to shaping a better world for all.

Positive psychology — an ongoing journey

The emergence of positive psychology as a way of addressing the negative bias of conventional
psychology (Seligman & Csikszentmihalyi, 2000) has shone a welcome spotlight on a rich and
varied field of scholarship and practice over the past two decades; and there is every reason to
imagine that positive psychology will continue to develop. A key question, though, is: how? The
future development of positive psychology has recently been a topic of interest in many circles.
For example, Csikszentmihalyi and Nakamura (2011), in articulating their thoughts on the
future of positive psychology, highlighted three possibilities: the integration of positive psychol-
ogy into the subdisciplines of psychology, such that positive psychology as a separate discipline
dissolves as others embrace a balanced understanding of the positive and negative; the creation
of a body of knowledge that is characterised by a unified single theory of human flourishing; or
a future that emerges organically as we continue to attend to a shared positive purpose. Impor-
tantly, these authors also highlighted that the future of positive psychology is not something
that can be decided in isolation; the question of how a positive psychology can contribute to an
ever-evolving and changing world may play a crucial role in shaping its future. They conclude
by suggesting that “the most desirable future of positive psychology will be a vibrant, rigor-
ous science joined to the applied purpose of contributing in multiple ways to positive human
development, and the increase of global well-being” (Csikszentmihalyi & Nakamura, 2011, p. 8).

In its early stages, positive psychology was naturally concerned with establishing a distinct
identity, which has to some extent resulted in a brief hiatus in embracing and building links
and allies from different parts of the field of psychology and beyond. For example, as far back
as 2006, Kirk Schneider argued from a humanistic psychological perspective that because posi-
tive psychology shared the same interests as humanistic psychology, namely to explore “what
it means to be fully, experientially human, and how that understanding illuminates the vital
or fulfilled life” (p. 1), positive psychology was a branch of humanistic psychology but with a
narrower focus (Schneider, 2006). This suggestion has been resisted, and proponents of positive
psychology have argued that although humanistic psychology and positive psychology may have
common goals, their different worldviews, interests, and approaches mean that “adherents of the
two perspectives would be best advised to pursue separately their shared desire to understand
human potentials and wellbeing” (Waterman, 2013, p. 131).

Yet the question of the relationship between positive psychology and other branches of
psychology, including those from the contemporary humanistic domain (comprising existential,
humanistic, and transpersonal psychology), rather than being a peripheral conversation is, in my
view, central to the maturation of positive psychology. For example, the criticism that positive
psychology is too narrowly focused on the positive, and the contention that “a humanistically
informed positive psychology would acknowledge the capacities of depression or anger or fear
to distort, but it would also, and at the same time, recognize their capacities to clarify, liberate,
and sensitize” (Schneider, 2006, p. 9), is beginning to motivate new developments within posi-
tive psychology. For example, Paul Wong, in an attempt to advocate a balanced definition of
positive psychology, emphasised that positive psychology (PP)

needs to synthesize the positive and negative, take a clear stance on the imperative of virtues,
integrate across levels of analysis, and build constituency with all branches of mainstream
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psychology around the globe. . . . [to] shift the focus away from individual happiness and
success to a meaning-centered approach to making life better for all people.
(Wong, 2011, p. 77)

Wong went on to suggest that PP, rather than being a distinct subdiscipline, needs to be an
overarching approach for all positively oriented psychologists. His proposed PP 2.0 uses a
dialectical, interactive, and dynamic dual-system perspective, which is attentive to context and
to how positives and negatives interact to achieve the good life; which for his PP 2.0 is based
on the four pillars of virtue, meaning, resilience, and wellbeing. Lomas and Ivtzan (2015) have
called this emerging dialectic the “second wave” approach to positive psychology (SWPP),
and argued that “SWPP is above all epitomized by a recognition of the fundamentally dialec-
tical nature of wellbeing” (p. 1). This widening of the remit of positive psychology to include
both the positive and the negative as part of the experience of a good life is to be welcomed
as an important step toward a more nuanced approach to positive psychology.

Applied Positive Psychology

Positive psychology (PP) and Applied Positive Psychology (APP) have successfully stimulated a
wealth of research and development across a wide range of different positive psychology constructs,
along with establishing the effectiveness of a range of Positive Psychology Interventions (PPIs; Bolier
et al., 2013; Sin & Lyubomirsky, 2009). Positive psychology has also evolved from its initial idea as a
way of addressing the negative bias of conventional psychology (Seligman & Csikszentmihalyi, 2000)
toward a more balanced view that considers not only what’s wrong with people, but also: What’s
right with people? What makes life worth living? What brings happiness, meaning, and fulfilment?

An implicit function of any positive psychology approach or intervention is change. From a
psychological perspective, change can be an introspective process or externally manifested. The
desired goal of change may be characterised by cognitive, attitudinal, emotional, spiritual, and/or
behavioural adjustments, or relational, group, and wider changes. And, whilst there is an ongo-
ing debate within the field of positive psychology as to what constitutes positive change — or
even whether change in a positive direction is always desirable or even beneficial (McNulty &
Fincham, 2012) — one thing is for certain: Nothing is permanent, and everything changes. So a
key principle within any framework or model that purports to advance positive psychology is
that it has an effect and results in change, whether this be a map to help navigate the process of
change or a process that itself facilitates change.

Interest in the field of applying positive psychology has naturally stimulated the exploration
of concepts and ideas linked to human flourishing and wellbeing, and how these goals can be
realised. For example, Linley and Joseph (2004) introduced the concept of Applied Positive Psy-
chology (APP). By building on the principle that positive psychology offers a shared language
and collective identity for researchers and practitioners interested in optimal human functioning,
many of whose work preceded the formal launch of positive psychology into the public domain,
they argued that APP was equipped to shift the balance toward offering scientific, user-friendly
approaches to promoting wellbeing. Lomas, Hefferon, and Ivtzan (2014) have also advocated the
use of the term APP to reflect the emergence of PP as praxis, or “practical action informed by
theory” (Foster, 1986, p. 96). Lomas and colleagues defined APP as “the science and practice of
improving wellbeing”’; according to these authors, the core purpose of APP is to generate PPIs,
which they defined as “theoretically grounded and empirically validated interventions, activi-
ties and recommendations to enhance wellbeing” (Lomas et al., 2014, p. ix). In short, an applied
positive psychology is about how to contribute to positive change.
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Expanding the scope of Applied Positive Psychology

The noble pursuit of empirically validated generalisable sources of happiness has, over the past
16 years, produced a rich vein of positive psychology literature that now fills our libraries,
bookshelves, databases, and journals. Yet a maturing field of study and practice can also afford to
broaden its horizons and embrace alternative models of scholarship and practice. For example,
‘William Braud observed that:

Positive psychology continues to emphasize qualities within the realms of ego and, sometimes,
of self actualization (with less attention to features beyond ego and features of self transcend-
ence), and it tends to continue to approach its subject matter using positivistic research strate-
gies (which emphasize quantitative, behavioral, and cognitive methods) rather than the more
radical empiricist, pluralistic epistemology (which includes qualitative methods, experiential
methods, and alternative modes of knowing) advocated by many transpersonal psychologists.

(Braud, 2006, p. 135)

Whilst there are those who argue that positive psychology and humanistic psychology are best
keep apart (e.g., Waterman, 2013), the risk is that by resisting the broadening of positive psychol-
ogy’s boundaries and developing working relationships beyond its natural epistemological allies,
it may also fail to reflect contemporary approaches to addressing real-world problems, and ulti-
mately become increasingly irrelevant. For example, Alree and Noe (2011) pointed out that “the
mere production of specialised knowledge will not bring society to thrive and prosper; specialised
knowledge needs to be communicated in such a way that it can be utilized, enter into democratic
processes and decisions, and create societal value” (p. 152, citing Kastberg, 2007). Alroe and Noe fur-
ther highlighted the need to find ways to address the central paradox: that scientific advances lead to
increased division between the constituent members of the scientific community and rising knowl-
edge asymmetries. They also pointed out that all knowledge is perspectival, and that the nature,
form, source, and presentation of this knowledge for each discipline or scientific community typi-
cally adhere to implicit and explicit philosophical and epistemological roots, such that perspectival
knowledge asymmetries are inevitable and part of the natural maturation of scientific knowledge.

Alree and Noe’s (2011) framework for second-order polyocular transdisciplinary commu-
nication is designed to be an alternative to engaging in the unresolvable debates and non-
integrated multidisciplinary approaches to knowledge creation. These authors pointed out that
second-order polyocular communication does not aim to combine or amalgamate different dis-
ciplines, nor create a single integrated perspective. Rather, it seeks to create a space for becoming
aware of and managing knowledge asymmetries, where each discipline both shares and attends
to the content and context of its own and each other’s perspectival knowledge, in a manner
somewhat akin to the allegory of six blind men exploring an elephant in a dark room.Thus, the
challenge of living with increasing levels of Tolatility, Uncertainty, Complexity, and Ambiguity,
or VUCA (Horney, Pasmore, & O’Shea, 2010), is in itself a wonderful opportunity for researchers
and practitioners from across the different psychologies to engage in greater collaboration and
sharing of ideas, and hence make a positive contribution to building a better world for all. The
way forward is to create meaningful ways for a community of researchers and practitioners to
work more closely together, an approach I describe as an Integrative Applied Positive Psychology.

Toward an Integrative Applied Positive Psychology

At its heart, a proposed Integrative Applied Positive Psychology is an approach that aims to
provide the space for bringing together different approaches to positive change, able to respond
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to the dynamic, complex, and diverse needs of individuals, workplaces, communities, and
beyond. The proposition of an Integrative APP is that a polyocular framework can facilitate
fruitful interactions between people, groups, and communities with differing perspectives and
approaches, who can — under the right conditions and practical arrangements — collectively
generate insights and responses that will enhance the wellbeing of people, communities, and the
planet. Furthermore, by working collectively and cooperatively across traditional held bounda-
ries, an integrative positive psychology may be well placed to respond to the complex challenges
of today. Integrative Applied Positive Psychology (IAPP) also ofters the possibility of combining
different approaches for promoting wellbeing and facilitating change, a pragmatism that expands
the choices of positive psychology interventions to include transparadigmatic approaches.

The foundations of an Integrative Applied Positive Psychology

The application of polyocular and metaperspectival frameworks in response to complexity is not
a new idea. For example, Leong’s integrative model of cross-cultural counselling is based on the
theoretical tripartite framework of Kluckhohn and Murray (1950), and considers complexity
theory to capture the complex and dynamic nature of cross-cultural client-counsellor interac-
tions (Leong, 1996). Based on these theories, Leong proposed that within any client-practitioner
relationship all three levels (i.e., universal, cultural, and individual) are interacting dynamically,
and that it is “the principles of complexity that determine which level comes into the fore
and becomes more relevant” (Leong, 1996, p. 203), further pointing to the need to go beyond
static models of change to effectively respond to the dynamics of complex co-evolving human
systems.

From the viewpoint of APP, the proposed integrative approach is intended to help navigate
and respond to aVUCA world (Horney et al., 2010). Constant increases in interconnectedness
and diversity, along with advances in technology, are the hallmark of the modern global com-
munity. In particular, Applied Positive Psychology needs to consider how it will respond to the
kind of questions aVUCA world might raise for the future (see Table 21.1).

Table 21.1 Applied Positive Psychology in a VUCA World

VUCA Challenge  Question for Applied Positive Psychology

Volatility Given that the nature, speed, size, and dynamics of change are themselves
changeable, how do we develop Applied Positive Psychology interventions and
approaches with the scope to accommodate the unexpected?

Uncertainty Because it is not possible to predict with 100% certainty the effect of any specific
intervention, how does an Applied Positive Psychology develop the kind of
multiple feedback loops needed as part of an ongoing learning process, and how
prepared is it to adapt to feedback?

Complexity How does an Applied Positive Psychology support the development and the
application of the metacognitive skills needed to observe the multifaceted,
dynamic, and interconnected nature of different factors? And how can an APP be
sufficiently flexible and creative in its approach as well as applying combinations
of approaches to influence change in the desired direction?

Ambiguity Given that there are multiple perspectives and viewpoints to any situation and
change process, how does an Applied Positive Psychology work sensitively to
support the individual client’s/group’s/system’s meaning making processes?
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With these questions in mind, the proposed Integrative APP framework extends horizons
beyond the more familiar dialectic scientific theories of applied positive psychology to include
theories and practices from dialogical and contemplative ways of knowing, and to move into
territory that reflects the ideas emerging from the field of integral theory and integral con-
sciousness (e.g., Murray, 2008). This is not an entirely new venture for APP. For example, the
LIFE model of Lomas and colleagues (2014) is an impressive attempt at mapping concepts
found within positive psychology onto Wilber’s (2003) integral framework, and demonstrates
the potential boundless scope of applied positive psychology. However, unlike the LIFE model,
which ofters a typology of possible approaches within the different quadrants and layers of an
integral model, the proposed integrative APP framework is intended as a dynamic real-time
iterative model designed to help positive psychology practitioners respond flexibly to differ-
ent situations within different contexts and through an understanding of the value of different
modes of change. The next section sets out the foundational principles of an integrative APP
framework, before offering examples of how it is currently applied in practice.

The principles of Integrative Applied Positive Psychology

As previously highlighted, many branches of psychology share similar interests (e.g., humanistic
and positive psychology). Whilst paradigmatic differences and differing research traditions — for
example, humanistic psychology’s inclination for qualitative (Fischer, 2006) and positive psy-
chology’s for quantitative research (Ong & Dulmen, 2007) — may continue to form a natural
dividing line, there is a fundamental and very practical reason why future APP needs to embrace
approaches that go beyond a one-dimensional reductionist approach to respond to difterent
modes of learning or change within real-world contexts.

To illustrate this point, let us consider three different modes of learning and change: adaptive,
generative, and transformative. It is beyond the scope of this chapter to go into a detailed explora-
tion of these approaches. However, the work of Argyris and Schon (1996) on single-, double-,
and triple-loop learning highlights the importance of all three learning processes in theory,
research, and practice. Adaptive learning is a single-loop process that enables individuals or
organisations to maintain their status quo or achieve their objectives by adapting or modifying
behaviour. Generative learning, a double-loop process, is proactive and purposeful learning and
involves adopting new skills, knowledge, or behaviours. Learning and change involves asking
questions, challenging assumptions, seeking difterent perspectives, evaluating alternatives, and
reflecting on actions (Van der Vegt & Bunderson, 2005). Transformative learning is a triple-loop
process that involves a fundamental shift in perspective; unlike the incremental nature of adaptive
learning, or the creativity of generative learning, transformative learning entails a disorientation-
reorientation process and a wholesale shift in perspective, direction, or even identity (Kasl &
Elias, 1997; Peschl, 2007). It is also holistic, inviting the whole person — mind, body, and spirit —
to engage in the learning process (Dirkx, Mezirow, & Cranton, 2000).

By noting that adaptive learning is characterised by logical deductive reasoning and concen-
tration, generative learning is associated with intuition and attention, and transformative learn-
ing is related with contemplation and consciousness, it is possible to observe the kind of learning
approaches most suited to different aspects of APP. For example, the dialectic quality of discus-
sion associated with adaptive learning presupposes that learning — and, hence, change — is an
incremental process and operates in a closed system. And whilst it may not be possible to always
accurately predict the size or even the direction of change, the conscious or unconscious assimi-
lation of new knowledge within adaptive systems leads to purposeful adaptations and learning
with the intention of making progress toward a desired outcome. Importantly, the underlying
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assumption of the dialectic approach to learning is that change occurs through the transfer and
acquisition of new knowledge, the predominant role of positive psychology research in this case
being the generation of this new knowledge to be applied in practice.

However, because human systems are complex and diverse, it is not always possible to reliably
predict the effect of an intervention in any given context. The emphasis on adaptive change and
the concentration of research efforts on causal relationships can inadvertently exclude alterna-
tive strategies for learning and change within the mainstream of applied positive psychology,
such as generative and transformative approaches. For example, because generative, or dialogi-
cal, learning and change is characterized by an absence of previous knowledge, it is most use-
ful where the past is not a reliable predictor of the future. Generative learning and change is a
more spontaneous process, closely associated with creative dialogues — specifically, asking ques-
tions, exploring alternatives, challenging assumptions, reflecting, and constructing new ways of’
approaching the situation (Sessa, London, Pingor, Gullu, & Patel, 2011) — where intuitions, or
“affectively charged judgments that arise through rapid, nonconscious, and holistic associations”
(Dane & Pratt, 2007, p. 40), play an important role in the choice of interventions (Dane & Pratt,
2009). It is worth noting that positive psychology advocates are not adverse to encouraging dia-
logical or generative approaches to positive change, such as Appreciative Inquiry (Troxel, 2002),
where dialogical knowledge co-evolves through shared narratives within the conversations and
stories of lived experiences, and change occurs as part of our shared human experience and the
focus of our conversations. Generative learning is based on principle of dialogue rather than
discussion, where “dialogue is an attempt to perceive the world through new eyes, not merely
to solve problems using the thought that created them in the first instance” (Isaacs, 1993, p. 30).
Significantly, knowledge in itself impedes generative learning (Bohm, 1980).

Transformative learning is a deep learning process that enables us to question the very basis
of our constructed worldviews. Whilst it has yet to be embraced as a mode of change within
applied positive psychology, its potential as an alternative strategy for change is significant. For
example, whilst the role of the educator within adaptive learning is to introduce a validated
new piece of knowledge or skithwwithin generative learning it is to facilitate a dialogical inquiry
toward a desired etteerreFhe educator’s function within transformative learning is to be an
“empathetic provocateur” (Cranton, 1992, p. 17), aiming to promote critical self-reflection
and help learners to take positive action. It is also to be someone who can “hold the space,” to
enable deeper introspection and insight. Transformative change requires humility, a letting go of
knowing, and a willingness to be with our vulnerability, so that we may become immersed with
the object of our contemplation and move toward transformation, illumination, and insight
(Zajonc, 2006).

From a developmental perspective, transformative change shifts us from a reliance on surface
knowledge toward developing wisdom through deeper contemplative practices. As Tom Mur-
ray (2008, p. 12) highlighted, “As experiences become more diverse and complex, and as life
situations become more complex and demanding, the mind is challenged to create ever higher
orders of self~organization and meaning.”

Integrative Applied Positive Psychology in practice

Although the proposed IAPP is a novel framework, the essential ingredients of an integrative
approach to supporting individual, collective, and systemic change have been central to my
personal and professional learning and development, and have informed and guided my practice
in the field of personal and organisational development for the past 25 years. In my work as a
counsellor, teacher, facilitator, consultant, or coach, I feel fortunate to have been gifted with a
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rich array of experiences to draw upon in working in multiple settings and with a diverse mix of
people. Here, I share three case studies that demonstrate adaptive, generative, and transformative
change processes in practice. The aim is to illustrate how these diftferent approaches can facilitate
positive change; when and in what circumstances adaptive, generative, or transformative change
approaches can best be applied; and the kinds of outcome these forms of change can lead to.

An adaptive approach to increasing wellbeing

Because coaching and positive psychology are both founded on the assumption that people
have the potential to flourish and grow, they are natural allies (Biswas-Diener & Dean, 2007),
and one-to-one coaching offers a wealth of examples of how adaptive change can be applied in
practice. Typically in coaching, a clear need, goal, or objective is articulated, and coaching inter-
ventions are informed by the coach’s training and knowledge. For example, I recently met with
a manager who came for coaching to help build her resilience at work and to communicate
more eftectively with her team.We worked to translate her general aims into a series of specific
measurable personal objectives. Based on these objectives, together we explored various ways
in which she could meet her goals by applying predetermined wellbeing- and relationship-
enhancing interventions. For example, she set herself a clear action plan to increase her physical
activity to boost her resilience, and to identify ways to enhance her working relationships using
the Vital Friends approach developed by Rath (2006). Over a period of several months, this cli-
ent reported feeling more energised and able to stay focused when under pressure at work. Her
work colleagues reported a positive change in their working relationship with her, and overall
she was feeling happier about life. Importantly from an adaptive change perspective, she was able
to show significant progress toward her stated personal objectives. So, in this example of adaptive
positive change, specific predetermined interventions were applied to support the manager to
achieve clear stated objectives.

Generative approach to improving team relationships

Where there is uncertainty, ambiguity, complexity, and/or volatility within a situation, a genera-
tive learning approach offers a more flexible approach to change.The collaborative, co-evolving,
and dynamic nature of this approach requires a different set of skills, moving from someone with
expert knowledge to a practitioner able to facilitate an open inquiry toward a positive outcome.
I introduced this way of working whilst supporting a team who wanted to improve how they
worked together and alongside other departments in the context of a large organisation. Team
members enjoyed working for the organisation and it was a successful business. So the desire to
improve their performance was part of an ongoing organisational development strategy. They
had a clear shared sense of direction, or vision for the future, but had neither clear objectives
nor a plan of action.

We spent time in open conversation, sharing and exploring together. And unlike the adaptive
synthesis often found in group discussion, the expansive nature of the open group dialogue —
typical of the generative change process — enabled the group to explore, learn, and grow
together, dialogue itself being an important part of the change process. This team were, in fact,
embarking together on an Appreciative Inquiry, aimed at improving working relationships and
collectively creating new possibilities that positively altered their shared futures (Cooperrider &
Srivastva, 1987). This scenario was typical of the kind of situation that is suited to generative
change because — unlike adaptive change strategies that introduce predetermined interventions —
generative strategies evolve and respond to more nuanced needs of individuals, groups, or
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organisations. And because generative change views human relationships as living systems that
respond to and co-evolve through conversation and dialogue, it offers a way of introducing
incremental change in a desired direction, with feedback loops in the form of ongoing dialogue
providing the necessary information to help navigate toward a desired overall goal.

Transformative approach to compassion

Central to transformative learning is the contemplation of the foundational assumptions that
underpin the meanings attributed to concepts, attitudes, actions, and outcomes. In my experi-
ence, the introspective nature of this process provides the vehicle for a fundamental re-visioning
of the very nature of the subject of our contemplation, namely change arising as part of action-
orientated insight.

I have witnessed at first hand the liberating and positive effect of transformative learning
and change. I recall supporting a very experienced lecturer who had been stunned by feedback
from a student who had expressed concerns about his ethics and accused him of discrimination.
The principles of fairness, equality, respect, and justice were at his core, and he arrived at our
first meeting wanting to reassert his values and better understand how this student had misun-
derstood his actions. As our time together progressed, I offered him the chance to explore his
thoughts and feelings more deeply through a mindful contemplation. By entering into a quiet
contemplative space, he was invited to gently connect with vulnerability, to engage in a process
of deeper learning through an evolving compassionate critical consciousness. What arose, to
his surprise, was an emergent sense of compassion. Compassion for himself and for the student.
Knowing that compassion enables us to become aware of suffering, to feel empathic concern for
those who are suffering, and then to take action to alleviate that suffering (Kanov et al., 2004),
the lecturer, through the contemplative process, understood at a deeper level that he needed to
remain connected with his discomfort as part of the change process; and by gently guiding him
to bring his attention into intimate partnership with his experience, his openness to not know-
ing and his vulnerability enabled him to move toward greater insight. By bringing his awareness
to his unconscious bias through self-inquiry, he understood the need to be vigilant and respon-
sive to power imbalances in unequal power relationships, and act with greater cultural humility
toward his students (Tervalon, 2003).

Within transformative change we see how it is to “go through some pain” to fully appreciate
deeper levels of meaning and growth. This also reflects one of the principles found in Wong’s
(2011) proposed Positive Psychology 2.0 matrix, namely that a negative experience may be a
necessary part of the journey toward a positive outcome.

A flexible framework for positive change

Providing options for change within the context of positive psychology offers the practitioner
flexibility in how best to respond to different scenarios and different needs (Table 21.2). It also
offers the possibility of moving from one form of change to another or even working with
multiple modes of change simultaneously.

This is a tentative first attempt at setting out how each of these processes might operate
within a framework for an Integrative Applied Positive Psychology. By embracing a wider res-
ervoir of approaches born from alternative knowledge traditions, integrative applied positive
psychology may enable practitioners to flexibly apply critical thinking, intuitive inquiry, and
contemplative insights in response to emerging individual, group, institutional, and community
needs. An important ongoing question for an integrative applied positive psychology is how
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Toward an integrative applied PP

best to determine which approach to change is most suitable for this person, group, or com-
munity, for this situation, in this context, to achieve these desired outcomes? When and how
should we shift between different paradigms? How might we work within multiple paradigms
simultaneously?

Developing an Integrative Applied Positive Psychology

The purpose of creating an Integrative Applied Positive Psychology is both to offer a framework
for positive change and to stimulate an ongoing conversation about the future of APP and its rel-
evance to real world change beyond the academic arena.The transparadigmatic framework opens
up exciting opportunities, unbounded by methodological convention or professional concords.
At its heart is a desire to create a spaciousness that gives rise to the freedom needed if trdividua)
and communities are to grow and thrive, with critical feedback, generative conversations, and
introspective insights each playing a part in the natural co-evolution of the framework into mul-
tiple new ways for positive change. It is also hopeful. The impulse for happiness, whatever that
might mean, is strong and enduring. And whilst there may be many differences in how we define
and find happiness, it remains an important part of the journey of creating a better world for all.

From a practical perspective, because current approaches to change within APP tend to be
based on the scientific — dialectic view of the world, I anticipate that the scope of an Integra-
tive Applied Positive Psychology may initially be limited. This is not because it does not have
relevance, but rather because the asymmetrical exposure to the different theories and practices
will mean that many positive psychology researchers and practitioners will be unfamiliar with
the different forms of knowing and change. It may also be reasonable to speculate that working
with complexity and transparadigmatically will require a particular set of capabilities that are not
yet part of mainstream APP education, such as:

intrapersonal awareness of one’s own worldview, assumptions, and thought processes;
capacity for emotional regulation;
capacity for cognitive complexity and reflexivity;

F OSSN (ST

flexibility, including the ability to hold multiple perspectives, paradoxes, and ambiguity in
awareness;

9]

capacity to expand meaning-making through metaperspectivism;

)

a critical consciousness and awareness of systems dynamics.

One promising line of development is that the capacity to work with multiple paradigms and
the ability to simultaneously observe multiple perspectives from alternative paradigms can be
facilitated through the development of mindfulness, the insight that emerges through purposeful
present-moment awareness (see Kabat-Zinn, 1982, Langer, 1989). The ability of mindfulness to
support the gentle holding of multiple perspectives, paradoxes, and ambiguities in consciousness,
and to navigate between multiple paradigms non-reactively and responsively, has the potential
to enable positive psychology practitioners to be aware of, and shift approach in tune with, the
nature of the context and presenting needs.

Concluding thoughts

A framework that seeks to directly engage with the most pressing issues of today, by promoting
greater collective engagement, synergy, and action, has the potential to bring together a rich and
diverse array of people, worldviews, ideas, and practices in the hope of collectively assembling
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a positive way forward for all. It also opens up the possibility of building bridges and forming
stronger bonds within the psychology community and beyond, our sense of shared humanity
and interconnectedness in itself providing the space needed to transform the dream of a flour-
ishing peaceful world into a reality, modelled by the very people wishing to lead the way. “Be
the change you want to see in the world” is a phrase most often attributed to Mahatma Gandhi:
It calls to us as a community of applied positive psychology practitioners to pave the way toward
creating a flourishing world in our intentions and actions, and embracing creative ways of work-
ing together for the benefit of all.
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